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School violence is a worldwide problem. Among the variables that influence

its frequency, perceived socioeconomic status seems to be associated with a

higher risk of exposure to violence and attitudes toward violence. The aim of

this study is to examine attitudes toward violence based on socioeconomic

discrimination (aporophobia) and its relationship with violent behaviors in

the school context. For this purpose, 96 Spanish students of Primary

Education (PE) and Compulsory Secondary Education (CSE) participated in

this qualitative study through focus groups and thematic analysis. The results

identified three types of attitudes toward violence directed toward those who

are perceived as members of a lower status. The attitudes observed are related

to self-esteem or feeling better, legitimization and socialization.
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Introduction

Whether inside the school classroom or outside of it, in the surroundings of the
school or even online, school violence remains a worldwide problem of difficult solution
(UNESCO, 2017). Several variables influence the occurrence of this phenomenon,
among which impulsivity, empathy, attitudes toward violence, self-efficacy, anxiety,
depression, substance abuse or parenting styles, among others, have been studied (Varela
et al., 2018; Álvarez-García et al., 2018; Ruiz-Hernández et al., 2019). In this regard,
attitudes toward violence have been shown to be a variable closely related to school
violence, as well as to the improvement of school climate in general terms (Jiménez-
Barbero et al., 2016; Fraguas et al., 2021). This attitude-violent behavior relationship in
the school context has enough evidence that attitudes can be considered a predictor of
behavior (Kraus, 1995; Pina et al., 2022).

Schools are not immune to the cultural influence of the context. Along these lines,
several factors have been considered risk factors for being a victim of school violence.
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For example, the stigma-based framework of violence
(Earnshaw et al., 2018) frames the complexities of violent
behaviors in social stigmas. These stigmas cause the social
devaluation of certain characteristics or identities, structural
biases that are reproduced in policy, law, or cultural beliefs.
In this way, stigmas, often influenced by social dominance
orientation, stereotypes and prejudices, have an impact on
interpersonal interactions (Ho et al., 2012; Malecki et al.,
2020). Thus, social, structural (e.g., school or family) and
individual characteristics of youth interact to create conditions
conducive or not conducive to bullying behaviors, especially
when a traditionally stigmatized characteristic is at stake
(Malecki et al., 2020). In this framework, several variables such
as poverty level, racial or ethnic identity, being part of the
LGBTQ + community, or disability status have been studied
(Malecki et al., 2020).

Within the group of variables that influence the
interpersonal interactions of minors, the socioeconomic
status (SES) perceived by the group is a variable of
interest. SES refers to the position a person occupies in
the structure of society due to social or economic factors
(Galobardes et al., 2006a). Some variables related to family
socioeconomic status are the education of both parents (both
as a quantitative measure, where the more years of study,
the better the socioeconomic status; and as a categorical
measure, focused on specific achievements, where the more
successful the studies, the better the socioeconomic status),
parental occupation (e.g., parental unemployment is a strong
indicator of low socioeconomic status), household income
(e.g., family affluence, annual household income and combined
income of both parents) and household conditions (e.g.,
overcrowding, considered if the threshold of two or more
persons per room is exceeded; and household conditions,
considered by the presence of humidity and condensation,
construction materials, rooms of the dwelling) (Galobardes
et al., 2006a,b).

In general terms, a higher incidence of bullying problems
has been observed in schools in disadvantaged areas (Olweus,
1993; Woods and Wolke, 2004; Fu et al., 2013), with an Odds
Ratio of 0.46 (Woods and Wolke, 2004). Of all the family SES
indicators, a strong association is reported between low parental
educational level and child victimization (Jansen et al., 2012).
Similarly, there seems to be a relationship between the SES and
the role assumed in a situation of violence (Tippett and Wolke,
2014). Throughout the literature, it is observed that children
from lower socioeconomic backgrounds may act as perpetrators,
bullying their peers more often, or be more vulnerable to
victimization (Alikasifoglu et al., 2007; Due et al., 2009a,b;
Wolke et al., 2010; Jansen et al., 2011). Specifically, in the meta-
analysis conducted by Tippett and Wolke (2014) concluded
that being a victim of bullying was positively associated with
low family socioeconomic status, highlighting the influence of
factors such as economic disadvantage (Bowes et al., 2009;

Lumeng et al., 2010) and poverty (Glew et al., 2005). Specifically,
it appears that coming from a lower socioeconomic background
or being unable to afford the goods or resources available to
other peers may expose children to peer victimization (Tippett
and Wolke, 2014).

In general terms, the data suggest that children living in
low-income households should make a greater effort to avoid
becoming involved in violence, although there are discrepancies
in the literature in this regard. An example of this is reflected
in the qualitative studies by Daly and Leonard (2002, p. 12) and
Davis and Ridge (1997, p. 64). For some of the minors in these
studies, not following or not being able to follow fashion trends
was met with verbal abuse, teasing, or bullying from others.
Likewise, economic disparity between schools is associated with
an increased likelihood of being exposed to bullying (Due et al.,
2009b). Higher rates of school violence have been observed in
countries where social inequality is greater (Due et al., 2009b;
Elgar et al., 2009). For this reason, it has been pointed out
that the relationship between family socioeconomic status and
bullying might be better understood at the societal level than at
the individual level (Tippett and Wolke, 2014).

From this social perspective, discrimination against those
members of the community who have fewer resources has been
associated with the term aporophobia, defined for the first
time in our context by Cortina (1995). Although initially this
term did not appear in Spanish language dictionaries (Cortina,
2000; Martínez, 2002), it is now accepted by the Royal Spanish
Academy, who defines it as “exaggerated aversion to poor
or disadvantaged people” (Pozo-Enciso and Arbieto-Mamani,
2020). Thus, aporophobia refers to the feeling of rejection or
fear of the poor, the underprivileged, those who lack outlets,
means or resources, thus blaming them for the situation in
which they find themselves (Andrade, 2008). Likewise, such
discomfort seems to be an induced and provoked sensation that
is learned and disseminated through alarmist and sensationalist
stories that show poor people as responsible for crime and as
an alleged threat to the stability of the socioeconomic system
(Martínez, 2002).

The roots of aporophobic thinking are found in Smith’s
(1976) Theory of Moral Sentiments. Smith makes use of the
concept of “sympathy” to explain why poor people arouse
negative emotions. The observer determines the sympathy or
antipathy response to another person’s emotions by allowing
the observer to imagine oneself in the other’s position in an
effort to understand why one is in the same situation as the
other person and, thus, understand why one feels a certain
way which, from an economic point of view, translates into
feeling greater sympathy for rich people because of their greater
association with happiness (Bakke, 2011). In turn, the observer
feels discomfort at the pain of others, so they sympathize to
some extent (Smith, 1976). For this reason, if someone who
is poor asks for more compassion than the impartial spectator
justifies, the observer ends up resenting the poor person and
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inducing them to enter fully into their hardship being able to
justify this in the non-dissimulation of their painful situations,
making them appear pathetic and despicable to others (Smith,
1976; Bakke, 2011). Following Smith’s (1976) proposal, poor
people are perceived as useless, lazy, lacking talent, let alone
the ability to earn a living. In cases of extreme poverty or
destitution, the very situation of hunger, physical pain, and
emotional depression of the poor person is naturally repulsive
to the observer and, therefore, compassionately impenetrable.
Conversely, the poor person come to resent the observer for not
considering the full reality of their situation. According to this
author, the fear and disgust felt toward the poor person and the
admiration for the rich and powerful one would be human in
nature, in a way that it could not be manipulated or altered, since
it is not only a way of preserving our moral sentiments, but is
also necessary to establish and maintain the distinction of ranks
and the order of society.

Based on the conceptualization of the phenomenon by
Smith (1976), Cortina (2000), Martínez (2002), and Bakke
(2011), different psychological categories such as attitudes,
beliefs and behaviors are associated with the concept of
aporophobia (Comim et al., 2020). Likewise, the concept
of aporophobia is closely related to other widely studied
social problems such as gender-based violence, hate crimes,
racism, ethnic discrimination, xenophobia, and homophobia,
with SES inequality being the common factor that could
serve as a link between many of these (Pozo-Enciso and
Arbieto-Mamani, 2020). According to some authors, such
discriminatory behaviors are mainly explained by perceived
SES inequalities, regardless of other conditions such as race,
ethnicity, religion, politics, or sexual orientation (Cortina,
1996; Andrade, 2008; p. 70; Pozo-Enciso and Arbieto-
Mamani, 2020). In this regard, poverty would be the common
and precipitating factor of this type of social problems,
understanding poverty as deprivation and inequality attributed
to a sector (Pozo-Enciso and Arbieto-Mamani, 2020). From
the aporophobic logic, “poor” people have nothing to offer,
making their presence uncomfortable because it reminds
us that situations of homelessness are, to some extent, a
responsibility of people who are well off and this, possibly,
is wanted to be forgotten (Andrade, 2008). Thus, it is
not usually taken into consideration that “poor” people are
not only “poor” because of their insufficient purchasing
power of goods, but that they are also immersed within a
complex network of socioeconomic, environmental and cultural
conditions defined by the society to which they belong (Ardiles,
2008).

Under this prism, aporophobia would translate into violent
behaviors with a high prevalence. In this sense, the Network
of Support for Social and Labor Integration (RAIS fundación,
2017) indicates that, in the specific case of Spain, 47% of people
in poverty have been victims of at least one hate crime due
to aporophobia. Aporophobia as a psychological and social

pathology has not been studied in depth despite the fact that
its definition and the arguments that define it are quite clear
(Pozo-Enciso and Arbieto-Mamani, 2020). This lack of evidence
carries over to the school context. Although poverty has been
studied as a risk factor in school violence, there does not
seem to be any study that delves into the problem from the
point of view of aporophobia in the school context, especially
through qualitative methodology. This vision is necessary since
the interest is not to know the relationship between SES and
aggressive behaviors and/or victimization, but from the point
of view of aporophobia as a social pathology, the interest of
study are the attitudes and violent behaviors directed toward
those members of the community who are perceived as “poor”
or of a lower status. Along these lines, qualitative indicators
will vary according to the particular social context where the
study of the same is conducted (Pozo-Enciso and Arbieto-
Mamani, 2020). Under this premise, the objectives of this
study are, on the one hand, to identify attitudes toward school
violence based on aporophobic discrimination using qualitative
techniques in schoolchildren. In addition, behaviors associated
with these attitudes will be explored. On the other hand, a
theoretical approach to the structure and dynamics that seem
to maintain and justify these attitudes in the school context is
intended.

Methods

Participant recruitment

For this study, a qualitative design was used with
participants from three schools in southeastern Spain, two
of Primary Education (PE) and one of them of Compulsory
Secondary Education (CSE). The socioeconomic status of
the areas of the schools included in this study is medium.
The schools were selected incidentally. The census of these
schools was high (M = 663.33, SD = 458.29, range between
240 and 1,150). From among the students at the school,
those enrolled between the fourth and sixth year of PE (9–
11 years) and first and fourth year of CSE (12–16 years)
were invited to participate. The target sample size was 90–
120 students, obtaining a final sample of 96 participants.
The mean age of the interviewees was 11.35 (SD = 2.09)
with an age range between 9 and 16 years old. A total
of 95.8% were born in Spain and 83.5% had a remarkable
or outstanding academic performance. A large number of
students had a high school diploma. A large number of
students had at least one sibling (82.3%) and lived with
both parents (86.5%). Regarding the educational level of
the parents, in both cases it was more common for them
to have basic or compulsory studies (35.4 and 35.4%). No
other measures of socioeconomic level were taken because
of the difficulties that children have in estimating these
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indicators (Wardle et al., 2002). More information on
the participants is available in the study by Pina et al.
(2021a).

Procedure

This study was approved by the Research Ethics Committee
of the authors’ university (ID: 2317/2019) and followed the
recommendations of the COREQ guide for focus groups (Tong
et al., 2007). The selection of schools for the study was incidental,
excluding those that, according to the data from the Observatory
of School Coexistence of the Autonomous Community, had
extremely low or high rates of school violence. Of the four
schools initially invited, three finally participated, since one of
them was unable to participate for reasons related to COVID-
19.

All the students, teachers and parents/legal guardians
belonging to the classrooms selected for the study were provided
with written information together with informed consents
about the objectives of the study. In these documents, they
were asked to accept both the audio recordings in the focus
groups and the publication of the data obtained in subsequent
scientific publications.

For the creation of the groups, a maximum of four
participants per classroom were randomly selected, with the
common nexus of the groups being the school year. A total
of 12 focus groups were conducted, with an average of eight
participants and lasting between 41.5 and 54.47 min (M = 48.85,
SD = 4.89). Of all the minors invited, only 10 of them declined
to participate in the research.

The inclusion criteria for being part of these groups were
as follows: (a) being enrolled in one of the selected schools,
(b) being between 9 and 16 years old, and (c) speaking
and understanding Spanish. Meanwhile, the exclusion criteria
were: (a) being enrolled in a grade lower than fourth year
of PE or higher than fourth year of CSE, (b) refusing to
participate or not submitting the informed consent signed
by the minor and parents/guardians, (c) showing some type
of cognitive limitation that prevented participation in the
study, and (d) not attending the school on the day the focus
groups were conducted.

All the group interviews were conducted during school
hours. A member of the school management team accompanied
the children from their classroom to a space specially
prepared for the focus groups. Only the children and the
interviewers were present in these spaces. Before starting
the recording, the participants were again asked for their
explicit consent, this time verbally. In addition, they were
reminded that the audio recording would be destroyed
after transcription. In the text file, any data provided
that could identify the participant or another person was
replaced by a code.

Data collection

For the exploration of aporophobia, focus group discussions
were used following the methodology proposed by Krueger
(1991). These focus groups involve a data collection technique,
of a qualitative nature employed on numerous occasions in
research (e.g., Edwards et al., 2020; Miranda Miranda et al.,
2020; Pina et al., 2021b). For their formation, people with
common characteristics that are relevant to the research topic
are grouped together, in our case, minors from the same school
and course. Prior to conducting the focus groups, a script was
created in which general statements related to the topic of the
study were generated. It was decided to opt for the study of
attitudes toward aporophobia in the school context given the
scarcity of qualitative research published with this approach.
This script was previously tested on a pilot group of students
not contemplated in the results of the study.

The focus groups were conducted by the first author with
the assistance of the other authors. This first author is a male
with extensive training and experience in focus groups, having
published several studies using this methodology. There was no
previous relationship with the participants in the groups. Before
starting with the recordings, the interviewer spent between
5- and 10-min generating rapport with the participants, with
questions outside the object of study and of trivial subject
matter. Once this was done, about the objectives, functions
and importance of the study of coexistence in the academic
environment were explained.

The interviewer tried to remain neutral throughout the
process, remaining free of bias, assumptions, or displays of
interest in the participants’ responses. The rest of the authors
of the study took notes and supplemented the interviews
whenever necessary. Likewise, the interviewees were encouraged
to provide as much information as possible, whether it was their
own or an experience from a colleague or acquaintance, and
to avoid focusing exclusively on their own experiences. More
information on the questions is available in the study by Pina
et al. (2021a).

Data analysis

The data of this study were analyzed through a thematic
analysis following the proposal of Braun and Clarke (2006),
assuming a constructivist and inductive approach. Once the
focus groups were conducted, with the aim of identifying and
describing certain patterns in the data, the transcriptions of the
recordings were carried out as a first contact with these data.
Following this method, the data should be transcribed with
the supervision of a minimum of two researchers, taking notes
and ideas that could be relevant to consider in later phases of
the study. Once this was done, codes were generated using an
inductive or bottom-up method, starting from the virgin data
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FIGURE 1

Attitudes toward school violence based on socioeconomic discrimination or aporophobia.

without the intention of framing them in an existing theoretical
framework. These codes were subsequently discussed by all the
authors of the study, divided into pairs, and, if no consensus was
reached, multiple coding was carried out.

The codes generated were grouped into topics and
subtopics, with the researchers relying on maps and tables for
better visual representation, thus discarding codes irrelevant
to the research. For the proper construction of topics, we
chose to follow a constructivist perspective, exploring latent
topics in the information collected and avoiding the simple
description of data.

Once these steps were completed, it was decided to go back
in the process to review the codes, adjusting them as necessary
and thus ensuring congruence with the data collected. Finally,
for a topic to be considered, it had to be present in a minimum
of four focus groups, except for information considered very
important by most of the researchers. After this definition, all
the information was structured using a conceptual map.

Results

The thematic analysis applied to the various focus groups
identified three interrelated blocks of attitudes toward violence
based on socioeconomic discrimination or aporophobia. Due
to the complexity of their interactions, the information is
presented separately. The extracted topics were titled as
attitudes toward violence based on aporophobia (a) to feel

better or increase self-esteem, (b) perceived as legitimate,
and (c) as a way of socializing. Each of these blocks are
divided into subtopics that elaborate on each of these attitudes
(Figure 1).

Attitudes toward aporophobic violence
in school to feel better

In the different focus groups, it was observed that attitudes
toward violence based on aporophobia are strongly related to
the need to feel better about oneself, whether the objective is to
increase one’s self-esteem or to have fun. The ways to feel better
are multiple. For example, possessing things that are considered
better or novel by others can place the child in a position of
power and take advantage of this to make fun of or even exclude
the rest of the peers who do not share this status as can be seen
in this example with video game consoles:

“I know a case that happened to a friend of mine, he had a
Nintendo Switch when it had just been released. As I don’t
have it, and neither does my other friend, he would say “I
have a Nintendo Switch and I have Super Mario 11” and he
would start bragging. He was bragging because it was more
expensive, and they bought it to him, and he feels special.”

On some occasions, it seems that children consider it a
positive thing to be envied by others for what they possess. In
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many occasions, this is given by the economic value of these
objects:

“For example, you say that they are going to give you a present
if you get good grades, and then people compare what they
have with others. And they ask you, how much money did it
cost? It cost me 100 and you prefer not to tell them how much
yours cost because the most important thing is that you like it.
They tell you that it’s better to say how much it costs because
then you can tell how good it is.”

Status is not always marked by material possessions. In this
regard, being a relevant figure in the school (popular) or having
access to figures of power, such as having family members who
are teachers or directors, can give certain power to children who
use this to position themselves above others. Access to power
figures seems to be more important at younger ages while, as
adolescence progresses, it seems to be more important to be
popular or to have followers. The following example would
refer to this idea.

“he’s always laughing at others, but it’s because his mother is a
teacher and he thinks he’s better.”

This type of attitude may be accentuated if the object (or
relevant figure) itself is something that only the minor or a very
small group of minors in the school possesses. The magnitude
of the associated violent behaviors may be increased in relation
to this, leading to the generalization of this type of behavior to a
larger number of peers in the school.

Attitudes toward aporophobic violence
in school perceived as legitimate

On occasions, minors consider it fair or legitimate to
exercise violence toward peers based mainly on aspects related
to the material objects they own or access to these relevant
figures mentioned above. One aspect that seems to be of
importance is the “branding” of the things owned. That is
to say, the group seems to strongly penalize those minors
who do not wear “prestigious brand” clothing in their social
circle, with teasing and exclusion predominating. Objects or
garments that imitate “prestigious brands” deserve special
mention due to their high prevalence and intensity of the
associated behaviors. If the footwear they wear is an imitation
of one of these “brands,” the group can legitimize violent
behaviors of greater intensity, even reaching the point of
physical violence:

“If you don’t wear brand shoes, you wear imitations, they take
it out on you.”

“Well, many times it usually happens because of the shoes.
Because many times kids wear ones. . . That are not of a
brand, right? Imitation, basically, right? And other kids go
and say: look! These are Nike and they cost me 100 euros, and
you don’t! You are wearing 10-euro shoes (laughs).”

“Maybe she’s wearing an Adidas T-shirt and I’m wearing a
fake [Adidas] one and she says: ‘Oh, yours is from the market,
whatever. . . Look at her, she’s wearing one from the market’.”

“Just because you’re wearing something fake you are less than
me.”

The legitimization of violence based on what one has or does
not have can lead minors to violent behaviors that are aimed at
damaging or destroying the things of others that are perceived
to be of lesser value:

“Sometimes they step on my sneakers and yeah, I don’t know.
Because they don’t cost the same as theirs.”

“They also step on [your shoes] if you wear high heels or you
are not fashionable.”

Although the clothes the children are wearing seems to be
an important factor here, they claim that other aspects are even
more relevant, such as whether an object looks ugly to them,
such as the backpack or pencil case they have, or how expensive
the cell phone they have is:

“If you have an iPhone, then you have more money, they can
afford it. If they have an Android phone or that stuff, then
they don’t have as much money, they can’t afford to buy an
iPhone. If you have that you can do whatever you want.”

The idea of what you have varies by age. Younger students
tend to have fewer possessions so they may make these
distinctions based on the possessions their parents or guardians
have:

“How many TVs, how many cars you have. . . If you have a
Smart TV, you are God.”

An exceptional case of legitimization is based on something
that the whole school considers basic, i.e., that everyone has or
should have. When a minor lacks this element, there seems to be
greater justification for violent behavior. Some of these things
could be the school uniform: “Worse things happen to you if you
wear the old school equipment.” In this type of circumstance, the
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child who lacks this element may receive violent behavior from
many schoolmates:

“I once, for a whole year, I wore a swim cap from when I was
in first grade, a yellow one. Everyone started laughing at me
because I didn’t have the red one until I bought the other one
in second grade.”

Attitudes toward aporophobic violence
in school as a form of socialization

Attitudes toward aporophobic violence seem to influence
the social interactions of minors. Although social behaviors,
such as exclusion, are observed in the examples reported above,
they are not included in this section because exclusion has been
understood as the manifestation of violent behavior and not as a
motivating attitude. In this regard, here we include attitudes that
guide socialization with peers based on what they have or do not
have.

When a minor differs physically from what is established for
their sex, this is perceived as a sufficient reason to tease, ridicule,
or perform other actions. This type of behavior is performed
especially when the recipients are boys with characteristics
associated with the feminine stereotype:

“For example, I once heard that some kids were fighting
because one of them wanted to play dodgeball, and those that
were playing wouldn’t let him because he was wearing the old
school equipment. And they said ‘You can’t play because you
are not updated’.”

“The Fila brand shoes, the girls who wear them tell the others:
why aren’t you wearing them? If you are not fashionable, you
don’t play.”

In line with the above, there seems to be a social norm that
leads children to relate more to those who are of the same status,
i.e., those who have things of similar value or as new as those
they own:

“There are shoes that I can’t wear because I have an allergy
in my foot, so sometimes they leave me alone because I don’t
wear the same shoes they wear.”

“If you have the newest console, if it’s the best console out
there right now, they don’t discriminate you if you play some
games.”

In general terms, these attitudes hardly occur in isolation.
A minor can exercise violence toward another for not wearing

brand clothing and do so with the social legitimization of these
behaviors and with the aim of increasing their own self-esteem.

Discussion

This study is an exploration of attitudes toward violence
against those with fewer resources in a Spanish sample and
their relationship with different manifestations of violence. The
results obtained are in line with a possible attitude-behavior
relationship previously discussed (Kraus, 1995; Pina et al.,
2022).

From the perspective of school violence, data on the
participants’ experiences obtained through qualitative studies
allow a better understanding of this social phenomenon,
favoring the specificity of the results, a prerequisite
for the design of more effective intervention programs
(Merrell et al., 2008).

Regarding the hypothesis of our study, the results
obtained show the existence of attitudes toward aporophobic
violence in schools. Specifically, it is observed that these
attitudes are related to the use of violence as a way of
feeling better about oneself, perceived as legitimate and
as a way of relating to peers. All these blocks interact
with each other, thus forming a complex network of
attitudes and behaviors that influence school coexistence
problems that especially affect students from families of low
socioeconomic levels.

At the time of this study, there is no knowledge
of previous studies that explore attitudes toward school
violence from the perspective of aporophobia. However,
several studies have delved into the attitude-violent behavior
relationship in the school context. For example, Pina et al.
(2021a) concluded, in a study similar to this one, that
attitudes toward school violence in the general population
are related to violence to feel better about oneself, as
a form of fun, perceived as legitimate, when directed at
those who are different, when it has no consequences, as
a way to resolve conflicts, as a way to socialize, and as a
way to attract the attention of peers. Likewise, the study
by Pina et al. (2021b) identifies four types of attitudes
toward violence directed toward students belonging to the
LGBTQI + community were identified, these being the
use of violence as a form of fun, to feel better, when
it is perceived as legitimate and as a way of relating to
members of this community. The results presented in both
studies partially agree with ours, sharing two of the topics
obtained.

From the perspective of studies on aporophobia, there
is previous evidence on the relationship between attitudes
toward violence and socioeconomic status of students.
Along these lines, a positive correlation has been found
between attitudes toward violence and belonging to a
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higher socioeconomic level (Massarwi and Khoury-Kassabri,
2017). Students with a high family income level in their
samples present a higher risk of being bullies (Barboza
et al., 2009; Chang et al., 2013). In turn, adolescents from
low socioeconomic status families would be at higher
risk of victimization (Due et al., 2009b). Furthermore,
Due et al. (2009b) suggested that the association between
SES and bullying behavior may be more salient when
SES among students varies markedly from the overall
wealth of a school or community. These results would
support those presented in our study where, according to
the interviews, minors with greater economic resources
could have greater access to valuable, novelty or “branded”
objects, enhancing their attitudes toward violence and,
therefore, increasing the risk of manifesting such attitudes
in the form of school violence. However, there are
studies that claim that socioeconomic status is not a
variable statistically associated with being a perpetrator
of school violence (Wang et al., 2009, 2012; Larochette
et al., 2010; Magklara et al., 2012; Shetgiri et al., 2013).
Taking this into account, it would be interesting to
propose studies that consider violence among students
from the same school who are perceived as belonging
to different social statuses in order to reach more solid
conclusions.

Regarding the topics obtained in our analysis, the
children showed a wide range of attitudes toward violence
as a way to feel better about themselves or to increase
their self-esteem. Based on the data, the issue lies in
the need to increase self-esteem, even though it may
be apparently high (Pina et al., 2021a). Previous studies
highlight that high and low levels of self-esteem have
been related to increased bullying perpetration (Tsaousis,
2016). Specifically, other works have found a positive
association between self-esteem and being a bully, such
that the probability of being a bully is higher when the
student has high self-esteem (Guerra et al., 2011). In
our understanding, minors see in material things an
opportunity to differentiate themselves from others and
position themselves as a person of value in their social
circle, using things as a way to “inflate” self-esteem. As has
been observed in previous studies (e.g., Ruiz-Hernández
et al., 2020), the legitimization of school violence is one of
the most influential factors in the manifestation of violent
behavior. This could drive violent behaviors in children
who have more things than others simply because they
have them, and these behaviors could become normalized
in schools. In this regard, violence toward those who
don’t own objects or garments is also observed in the
focus groups of other qualitative studies, for example, in
Morrow (2001), Daly and Leonard (2002), and Willow
(2002, p. 53). For many minors, especially among older
age groups, social acceptance meant being able to dress

similarly to others in their social circle, wearing brand-
name clothing, for example (Attree, 2006). Likewise, the
children interviewed showed a wide range of attitudes toward
violence as a way of socializing. In this line, it has been
found that violence can be used to socialize, especially if
social skills have not been developed (Werner and Hill,
2010). Social skills, together with the level of maladjustment,
indirectly predict involvement in bullying (Postigo et al.,
2012).

Based on our results, on direct experience and on what
has been previously presented in the bibliography (Middleton
et al., 1994; Morrow, 2001; Daly and Leonard, 2002; Willow,
2002; Backett-Milburn et al., 2003; Attree, 2006; p. 53), we
consider it appropriate to make a theoretical approach to
the reality of aporophobia in schools. In this sense, there
seem to be three fundamental dimensions that serve as a
basis for establishing the hierarchical structure or status of
the school. These three dimensions are: (a) the amount of
expensive or brand-name items owned, (b) the exclusive
or fashionable items owned, and (c) access to relevant or
powerful figures. As our results show, children base their
violent aporophobic attitudes on one or more of these
dimensions. The reader should bear in mind that the culture
of the school itself will mark what is considered expensive,
novel or a power figure. This means that one object may
be considered very valuable in one school, but of little or
no value in another. In our understanding, the relational
dynamics that arise according to these three dimensions
generate four statuses in the schools. These would be: (a)
high status, defined by those children who stand out in
all three dimensions (for example: they have expensive or
brand items, are fashionable and popular); (b) medium-
high status, encompassing those children who have some of
these resources considered special; (c) medium-low status,
composed of children who do not stand out in any of these
dimensions but do not lack anything considered essential
and; (d) low status, which would include children who lack
something that is considered basic in the culture of their
school. Based on this structure, attitudes toward violence
and aporophobic violent behavior would have a hierarchical
character. In this sense, children who perceive themselves
as having a higher status than others might have higher
attitudes toward this type of violence in order to feel better
or as a way of socializing. The rest of the group could
legitimize/normalize those attitudes toward violence when
they are directed from a member of a higher status to a
lower status. In short, based on the proposals of various
works (Smith, 1976; Cortina, 1995; Martínez, 2002; Andrade,
2008; Bakke, 2011; Pozo-Enciso and Arbieto-Mamani, 2020),
aporophobia in the school context could be defined as emotions,
attitudes and/or behaviors of rejection of peers who are
perceived as “poorer” or of lower social status. This perception
is induced or learned through the culture of the school
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itself, laying the foundations of the socioeconomic system or
status of minors. Thus, according to Attree (2006) review of
qualitative studies, these disadvantages in childhood can lead
to the perception that economic and social constraints are
natural and normal, which has an impact on children’s life
expectancy.

Conclusion

The conclusions reached in this study have a wide variety of
implications for socio-community intervention and research. In
terms of research, the qualitative approach to attitudes toward
violence based on aporophobia is a novel contribution to this
field of study. This study provides evidence to the previous
quantitative studies, allowing us to explore the specificity,
complexity, and variety of attitudes. Our results are useful to
understand the school climate and school violence based on
aporophobia, facilitating the proactive participation of children
in knowledge-building about the subject.

Regarding socio-community intervention, our results
suggest that it is important to include a change of attitude
toward violence within the programs to improve coexistence in
the academic area. As mentioned earlier, meta-analytic studies
suggest that modification of attitudes toward violence is an
effective perspective to improve the school climate (Mytton
et al., 2006; Fox et al., 2010; Jiménez-Barbero et al., 2012, 2016).

Implications for research and
practice

The findings of this study have a wide range of implications
not only from a research point of view but also from a welfare
point of view. First, this qualitative approach to attitudes toward
violence makes a new contribution to the field. On the one
hand, attitudes are usually approached from a quantitative point
of view, with our results being useful for the research topic
through the proactive participation of students. In this sense, the
qualitative approach allows a better understanding of emotional
experiences and how they occur in their contexts (Callaghan
et al., 2015). On the other hand, this study focuses on attitudes
toward violence based on aporophobia. Studies dealing with
this type of population are almost non-existent, so these results
can serve as a basis for future research. Finally, our results and
theoretical proposals suggest the usefulness of designing school
violence prevention or intervention plans from the approach
of changing attitudes toward violence. Some programs already
address this problem considering attitudes with excellent results
(Jiménez-Barbero et al., 2016), however, it could be useful to
improve the specificity of these programs, adapting them to the
context of children with diverse characteristics, thus increasing
their effectiveness.

This study has some limitations. For example, in qualitative
studies it is not possible to generalize the results, so it would
be interesting to replicate similar studies in other countries or
social contexts. This type of work would allow us to explore
the similarities and differences with the results described here.
Another limitation of this study would be the small sample
size. Although qualitative studies are characterized by limited
samples, it would be interesting to carry out studies especially
with primary school students or with secondary school students,
specifically with larger sample sizes. Another limitation of this
study is that no values were collected for the socioeconomic
level of the participants or the school. According to Due et al.
(2009b), the association between SES and bullying behavior may
be more salient when SES among students varies markedly from
the general wealth of a school or community, so collecting this
information will contribute more information to the study.

In our opinion, it would be advisable to complement the
results of this study with quantitative studies, either by applying
or creating instruments specific to this type of attitudes toward
violence. Finally, the use of an incidental sample of three schools
may not be representative of the adolescent population of the
region or the country. In our understanding, the culture of the
center will be what marks what is “good” or “bad,” “new” or “old”
and, therefore, will have a direct influence on attitudes toward
aporophobic violence. However, we believe that the formal
structure and dynamics mentioned will be relatively stable
between schools and can serve as a basis for the interpretation
of similar studies.
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